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Supporting academics to develop information 
literacy  skills in their content courses. 
 
Angela Feekery 
PhD Candidate, Massey University, New Zealand 
Supervisors: Associate Professor Lisa Emerson, Dr. Gillian Skyrme 
Supported by: AKO Aotearoa PhD Scholarship 

 8 National research/teaching universities. 
 3 year bachelor degrees; honours; postgraduate 
degrees. 
 Mostly open entry 
 No general education year  
 No established writing programmes. 
 Large numbers of distance, mature and 
international students.  
 Massey University– 34,000 students (27,250 
undergraduate; 16,000 distance students; 4,000 
international students; 3,100 staff; 3 campuses). 
“Integrating Information Literacy and Academic 
Writing Development into the Disciplines 
 in the NZ Tertiary Context” 
Purpose: 
 To conduct a participatory action research (PAR) PhD 
project focused on integrating (embedding) the 
development of information literacy (IL) skills and 
improving academic writing in a particular discipline at 
a New Zealand university.  
 
 
 
  Brief overview the research 
 Introduce the characteristics of the 
participating faculty  
 Outline the lessons learned – 
supporting faculty to embed skills 
development into content courses. 
 ... that success in developing IL skills 
depends on attitude and willingness of 
faculty to engage with and promote skills 
development within their courses.  
 
 How to convince and support faculty to 
actively promote IL and writing skills 
development within their content courses. 
 
  How to ensure IL is developed as a way to 
enhance learning at university. 
 
 Participatory Action Research 
 My role – researcher, facilitator, mentor, learner 
 5 faculty– 6 core courses in a 4-year Bachelor of  
Resource Planning – professional degree. 
 Student data – surveys, focus groups, reflective e-
mail journals 
 Collaboration with librarians and academic support 
staff (teaching and learning advisors) 
 We designed, trialled and modified interventions to embed IL and 
writing skills development into the courses and assessment process. 
 YEAR SEMESTER INTERVENTION 
1 1 
•  Library Session – 2 hour introduction to information searching and evaluation 
•  Source Justification 
1 2 
•  Reflection on Values – draft writing submission, group discussion 
•  Imap – research and writing process  - visual model 
•  Writing Workshop – Essay 
•  Worksheets for oral presentations – active listening 
2 2 
•  Writing Workshop – Planning Report to a Client 
•  Reading and Learning Log – critical review 
3 1 
•  Voluntary Library Session 
•  Writing workshop – Non-traditional essay 
•  Reflective Logs – learning process 
4 1 •  Assessment to support Group Project Report – Reflective Practitioner, Client Folder 
4 1/2 
•  Library Session – 2 hour advanced information searching and evaluation for      
    research (modification of existing course component). 
•  Writing Workshop – Research Report / Clear writing strategies 
 Faculty  lacked awareness of the term IL, and how it 
contributes to learning. 
 Some faculty believed students: 
Were lazy, lacked engagement 
Were unable to learn independently;  Wanted to be ‘spoon-
fed’ 
Were not adequately being prepared for university at High 
school  
Needed remedial support in key academic skills 
 Faculty expected students to develop academic skills 
independently via: 
University support services 
Feedback on assessment 
 

CHALLENGE – working and 
communicating effectively 
with extremely busy people 
SHIFT –  Recognised the 
importance of supporting 
students to develop skills and 
become independent learners. 
I often ponder is how much students need to be 
taught specialist IL within a single paper or 
programme as opposed to being expected and/or 
required to develop their own awareness and skills 
in relation to appropriate writing and research for 
tertiary study.   
 
Librarians and learning consultants offer generic 
training, advice and resources…students need to 
take more responsibility for using these generic 
services which I feel provide appropriate support 
for students from professionals.  Th t leaves me 
free o focus on the course content.   
The challe g  …is t  manage the mands on our time 
from changes to our courses to allow for new IL skills 
development.  
Aside from the initial 'start-up' costs of the time involved 
in liaison with Angela and re-design of assessment 
packages, there is the more significant demand 
associated with new, more labour-intensive forms of 
assessment.   
Any lecturer has a finite amount of time for 
professional development, for marking, for delivery of 
course material.  If more time is needed for IL skills 
development, even with 'economies' that come from the 
use of technology, then other aspects of t ching may 
b  compro ised. 
CHALLENGE – Encouraging 
someone reluctant to make 
changes to embrace change and 
see what the outcome is.   
SHIFT –  Saw value in giving 
formative feedback and being 
explicit around skills 
development. 
A: I think it's fair to say you were a bit resistant at first. 
F: Not enthusiastic at first, no...I think it has been good because 
I think I’ve been here a long time, 16 years and I have always 
tried to keep changing my stuff, keeping up to date and 
changing the approaches, but you do get to a point I suppose 
after a certain length of time where you run out of ideas... 
also the first time you do anything is really a pain in the neck 
because it does take such a lot of time.  
 
I think now I'm more in stride because I'm keeping my eye open 
for things I might use ... it has been a good thing and I'd like to 
thank you for your efforts, because it must have been a pain in 
the neck to deal with people who didn't really want to do 
things. But look, I did do it. I did do it. 
SHIFT –  Saw value in high 
support, high challenge 
tasks, and reflective 
learning. 
CHALLENGE – Changing 
attitude towards students’ 
skills development needs 
I see my role as a lecturer in partially 
providing content, but more importantly, 
provoking critical thinking and 
intellectual skills associated with 
university.   
 
Content will change ...so rather we need to 
be developing thinking brains.  IL seems an 
important part of this skill set  
I have enjoyed being involved in the research so far.  
At first, it felt a bit like skinny-dipping* down at the 
beach, feeling rather exposed as a lecturer.   
 
However, on reflection that did not matter – even if I 
could put a good spin on my lecturing 
performance to Angela, I was unlikely to maintain 
it over the semester for my students.   
 
In short, the students know what I do and don’t do, 
and this is an opportunity to find out for myself 
and lift my game. 
* Swimming naked 
The project has definitely made m think much more 
about IL …   
 
I struggle somewhat, in that I am teaching third and 
f urth year stud n s, and I think that much of this 
work should have been already ndertaken earlier 
in th  studen s’  programmes, so that they could 
be d velop d and applied earlier.   
 
If anything, I should be developing more advanced 
and sophisticated IL strategies for them in my 
classes built on this knowledge and skill base... 
 
CHALLENGE – Supporting 
faculty who lack experience 
in teaching academic skills to 
teach IL and writing skills 
SHIFT – Developing 
academic skills while learning 
about content became 
important.  
The changes to the assessment have also changed 
my lecture schedule, and the content of my lectures, 
because I’ve had to include sessions from the Library 
and Student Learning Development Centre, a class 
discussion on Assignment 1, and also instructions on 
I-maps*.   
 
I think it’s a positive change because we tend to be 
so focused on teaching our content that we 
overlook teaching the basic mechanics of learning, 
which includes finding, evaluating and using 
information.  
 
            *one of the interventions 
J:  At the beginning I knew nothing, and now I feel 
like I have a basic understanding of IL 
 
A: How about your responsibility for developing 
these skills in your students? 
 
J: I hadn't consciously thought bout that bef re 
bec ming involved i  the esearch and now I see 
that I hav  quite a clear responsibility in terms 
of their learning to teach them about IL, and 
how to be information literate, and how to 
actively incorporate that into the lectures 
 Situating Information Literacy 
Emphasise the importance of IL in learning 
Place of IL within the curriculum 
Information literacy is a continuum of skills, behaviours, 
approaches and values that is so deeply entwined with the 
uses of information as to be a fundamental element of 
learning, scholarship and research.   
 (A New Curriculum for Information Literacy, Coonan, Secker, Wrathall & Webster, 2011) 
 
“T  be information literate, a person must be able to 
recognise when information is needed and have the 
ability to locate, evaluate, and use effectively the needed 
information.”   
ALA- 1989 
 Recognising and working within time 
constraints 
Workload 
Limited time for marking and feedback 
Semesterised course structure (30 hours 
over 12 weeks to teach a course) 
Lack of time for professional development 
on teaching 
 
 Building relationships 
Effective communication - listening 
Maintaining trust and confidentiality 
Understanding the programme 
Understanding what faculty value 
Insights gained from student feedback 
Research-based professional development 
 Having on-going conversations  
Discussing effective teaching and learning 
Discussing the role of ‘assessment of learning’ and 
‘assessment for learning’ 
Encouraging regular reflection on practice 
Creating opportunities to share practice 
Thanks for listening... 
 
 
I welcome any questions. 
 
 
 
Contact: A.J.Feekery@massey.ac.nz 
